
 

Pre-GED Reading     1 

PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY 04.01:  Determine the main idea and identify relevant details, facts, and patterns of organization in fiction, non-fiction, poetry, workplace, 
and community documents.  (LA.A.1.3.1, LA.A.1.3.2, LA.A.2.3.1)  
 
CONNECTIONS:  04.04  Using background knowledge to make predictions 

CLASSROOM PROCEDURE:   VOCABULARY: 
Wooing 
Potential 
Grassroots initiatives 
brunt 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Distribute copies of Anticipation Guide, or assist students in making their own. 
Use the title of the article in the middle column under statement. 

2. Ask students:  Do you think the Army and other branches of the services are 
meeting their recruitment goals? If time permits, allow a brief group discussion. 

3. Give each student a copy of “Army, Marine recruiters shift focus to wary parents.” 
4. Allow students time to read the article silently.   
5. Ask if there are any students who need help with vocabulary in the article. 
6. Distribute copies of the Herringbone organizer for determining Main Idea, or draw 

the graphic on the board for students to copy.  Ask the students to fill in as many 
parts of the graphic as they can determine from the article. 

7. Have students share what they believe the main idea is in the article. 
8. Ask students what their personal reactions are to new recruiting advertisements. 
9. Direct students to return to the Anticipation Guide to respond again to the 

question in #2. 
10. Conclude with allowing students to share any personal experiences they may 

have had with recruiters themselves, or as parents of students old enough to 
serve in the military.   

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Copies of 3 handouts: 

1. News article 
2. Anticipation Guide 
3. Main Idea organizer 

…or chalkboard or overhead, and paper for 
students to copy the guide and organizer. 

USA Today, in print or online 
Promotional materials from Armed 
Services recruiting offices 

Completion of Anticipation 
Guide and Main Idea graphic 
organizer. 
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 By Rick Jervis, USA TODAY 
 
WASHINGTON — Faced with wilting recruitment and ongoing violence in Iraq, Army and 
 Marine Corps recruiters are turning their attention to those most likely to oppose them: 
parents. 

The two branches are shifting from a strategy that focused first on wooing potential 
recruits to one aimed at gaining the trust and attention of their parents by using grassroots 
initiatives and multimillion-dollar advertising campaigns. 

The public relations push comes as the Army and Marines, which absorb the brunt of the 
casualties in Iraq, encounter one of their worst periods in recruitment. 

Among their initiatives:  

• Four new "influencer" TV ads by the Army, aimed at moms, dads, coaches and ministers.  

• A decision to pair Army recruiters with Iraq and Afghanistan veterans on visits to the homes of 
potential recruits. The idea: Tell parents "the Army story," says Army spokeswoman Lt. Col. 
Pamela Hart.  

• A nine-minute video, "Parents Speak," in which parents of Marines say the Corps has been 
good for their children. 

• A direct-mail campaign by the Marines to parents of high school juniors and seniors. The 
Marines highlight the benefits of joining and ask for an opportunity to talk to the students' 
parents about a military career. 

Studies for the Army show parents are the top obstacles to recruiting. "Opposition to ... military 
service is increasing significantly among both moms and dads," says a study of 1,200 potential 
recruits by the firm Millward Brown.  

Another look at potential recruits, by GFK Custom Research, found that the biggest influences 
in candidates' decisions to join were mothers, named by 81% of respondents, followed by 
fathers, at 70%. 

"Reach the parents with the Army's new message, particularly moms," the study urges. 

Both branches are trying to convince parents their children will be instilled with integrity and job 
skills and that service in Iraq is not a death sentence.  

Still, recruitment numbers sag. In February, the Army missed its recruiting goal for the first time 
in nearly five years. The Army missed its March goal by 32%.                      

-USA Today, 4.5.05 

Army, Marine recruiters  
shift focus to wary parents 
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Name_____________________ 

Anticipation Guide 
 

Response before Statement Response after 
What do you think the 
article will be about? 
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      Main Idea 
Herringbone pattern Graphic organizer 

Main Idea 

Who? When? What? 

Where? How? Why? 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY  04.02:   Apply additional information to presented text, such as current events, diaries, biographies, historical, social, economic, ethical, 
and legal documents. (LA.A.2.3.5, LA.A.2.3.8) 
   
CONNECTIONS:   

CLASSROOM PROCEDURE:   VOCABULARY: 
Scope 
Acquiesced 
Conning 
Bridge (on a ship) 
 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Remind students of the article studied in the first lesson, and explain that this 
lesson tells about a young person serving in the Navy. 

2. Distribute copies of “Remarkable Salute.”  Ask students to read silently or in pairs.
3. Explain to students that reading experiences can be enriched by relating them or 

connecting them to other things we have read, other things we know about, or 
have experienced personally. 

4. Distribute the “Text to Text,” “Text to Self,” and “Text to World” organizers, or 
explain to your class how to make their own. 

5. Ask students to share in discussion connections they can make, and then to 
record them on their graphic organizers. 

6. In a writing extension activity, ask students to use the letter template to write a 
practice letter in response to the young sailor, or a real letter to someone they 
know in the armed services. 

7. Have the students answer the multiple-choice questions as a group.   
8. Ask each student to write a short response to the sentence, “There was not a dry 

on the bridge as they stayed alongside us for a few minutes and saluted.”  Ask, 
“Why in your view were the American sailors tearful?” 

Answers to multiple choice questions: 1.--d   2--c.  3—b   4—c   5--a    

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Handouts for each student: 
“Remarkable Salute” 
Paper for students to create their own “Text 
to Text,” “Text to World,” and “Text to Self” 
graphic organizers 

Any newspapers, periodicals, Internet 
sources, radio or TV broadcasts which 
covered the Sept. 11th attacks. 

Group completion of 
questions, and individual 
responses to connections 
guides and to #8. 
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(This is an e-mail from a young ensign aboard USS Winston Churchill DDG-81 to his parents.  

(Churchill is an Arleigh Burke class AEGIS guided missile destroyer, commissioned March 10, 2001, 
and is the only active US Navy warship named after a leader of another country). 

 
Dear Dad, 

We are still at sea.  The remainders of our port visits have all been cancelled.  We have 
spent every day since the attacks going back and forth within imaginary boxes drawn in the 
ocean, standing high-security watches, and trying to make the best of it.  We have seen the 
articles and the photographs, and they are sickening.  Being isolated, I don’t think we 
appreciate the full scope of what is happening back home, but we are definitely feeling the 
effects.  About two hours ago, we were hailed by a German Navy destroyer, Lutjens, 
requesting permission to pass close by our port side.  Strange, since we’re in the middle of an 
empty ocean, but the captain acquiesced and we prepared to render them honors from our 
“bridge wing.” 

As they were making their approach, our conning officer used binoculars and 
announced that Lutjens was flying not the German, but the American flag.  As she came 
alongside us, we saw the American flag flying half-mast and her entire crew topside standing 
at silent, rigid attention in their dress uniforms.  They had made a sign that was displayed on 
her side that read, “We Stand by You.”  There was not a dry eye on the bridge as they stayed 
alongside us for a few minutes and saluted.  It was the most powerful thing I have seen in my 
life. 

The German Navy did an incredible thing for this crew, and it has truly been the highest 
point in the days since the attacks.  It’s amazing to think that only a half-century ago, things 
were quite different.  After Lutjens pulled away, the Officer of the Deck, who had been planning 
to get out later this year, turned to me and said, “I’m staying Navy.” 

 
I’ll write you when I know more about when I’ll be home, but this is it for now. 
 
Love you guys. 
 
Me 
 
 
Source:  Collier County Public Schools and the “Choices in Life” project developed as an FCAT study resource by social studies 
 teachers in Brevard County, 2004 
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Use this template for your personal letter. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Pre-GED Reading     8 

Remarkable Salute--  Questions for understanding 
 
Multiple Choice 
1. Which of the following statements is not true about the reading? 

a. As a result of witnessing the incident, the American Officer of the Deck 
decided to reverse his decision to leave the US Navy. 

b. The sailors on the U.S. ship were struck by the show of support from the 
Germans. 

c. The story describes an example of how one tribute turned an otherwise boring 
sea duty into the most upbeat, incredible lift in morale. 

d. The speaker is a German sailor expressing support for the U.S. since the 
attack upon the World Trade Center. 

 
2. Which event was a result of the other three? 

a. Terrorists attacked the United States. 
b. Sailors on US ships saw pictures of the devastation and had all leaves 

cancelled as they were placed on a high security alert. 
c. An American sailor witnessed “the most powerful thing in my life.” 
d. The German Navy paid tribute to the United States. 
 

3. It was a strange request, “but the captain acquiesced…” 
In this sentence, “acquiesced” means: 
a. to wholeheartedly agree to do something 
b. to reluctantly agree to do something 
c. to refuse to do something 
d. to consider doing something 

 
4. Being isolated, I don’t think we appreciate the full scope of what is happening back 

home. 
In this sentence, “scope” means: 

a. partial understanding 
b. reality 
c. range 
d. action 

 
5. All of the following statements are true except: 

a. The writer serves aboard the USS Winston Churchill 
b. The German warship sailed past with the American flag flying at half must. 
c. The German sailors had changed into their dress uniforms and saluted the 

Americans with a sign stating in English “We Stand by You. 
d. The incident took place in the Mediterranean Sea. 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY 04.03:  Analyze text organization to understand the presentation of ideas in materials, which illustrate cause and effect, compare and 
contrast, and relating events in chronological order. (LA.A.2.3.1) 
 
CONNECTIONS:   

CLASSROOM PROCEDURE:   VOCABULARY: 
Tsunami 
Contaminated 
Spectacular 
 
 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Remind students of the tsunami disaster of December, 2004. 
2. Provide a copy of the article for each student or for students in pairs. 
3. Explain how a Venn diagram can help our understanding by comparing, contrasting, and 
identifying common factors.  Then ask the students to label one circle “tsunami,” and one “Sept. 
11 attacks,” and complete the diagram. This can be done as a group on the board, on newsprint, 
or on individual work sheets. 
4. Since tsunamis hit Asia on Dec. 26, people around the world have been responding to the 
immediate needs of survivors for food, safe water and shelter. Many other kinds of assistance 
will be needed months, or even years, from now. As a class, discuss what assistance you think 
will be most important in three months, six months and one year in the countries damaged most 
seriously. 
5. Together, make a timeline of these priorities.  Then brainstorm ways your class, your 
community or your state could offer assistance to meet these future needs.  
6. Record-setting donations have shown a great generosity among Americans. But Americans 
are generous in smaller ways every day. Search the newspaper for examples of people being 
generous. Write a paragraph describing one act of generosity.  
7.  Artists and entertainers can help express support and emotion after tragic events. Use 
stories, headlines, photos and ads to create a collage of efforts to help tsunami survivors.  

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Recent current events publications for 
making collage; scissors, paper, adhesive 
Copies of tsunami article and Venn diagram 
for each student 

www.usafreedomcorps.gov 
 

Completion of Venn diagram 
and other class activities. 
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Tsunami disaster brings record donations--and huge challenges 
The wealth of America is not just measured in dollars and cents.  
The nation is rich with caring and generosity.  
The way Americans have responded to the tsunami disaster in Asia has written a new chapter 
in the nation's history of reaching out to those in need.  
In just two weeks, individual Americans, businesses and other groups pledged more than $200 
million in private money to assist survivors of the violent waves of water that killed more than 
150,000 people in nations around the Indian Ocean.  
Millions more are expected to be donated in the weeks ahead, on top of the $350 million 
pledged by the U.S. government.  
Around the world, governments have pledged more than $3 billion to aid victims whose homes 
and villages were swept away. Private donations have topped $100 million each in Britain, 
Japan and Australia and are running in the tens of millions in other countries.  
Now the question facing the United States, the United Nations and relief agencies is how to put 
the money to work in the fastest and most effective manner.  
It is a huge challenge.  
When whole regions are devastated, EVERYTHING needs to be done--from providing food and 
shelter to clearing wreckage to burying the dead.  
In the worst-hit nations of Indonesia, Sri Lanka, India and Thailand, it has taken two weeks just 
to organize how fresh food and water could be transported to those in need.  
Emergency housing still must be built in refugee camps, bulldozers are needed to clear airport 
runways and, most importantly, steps must be taken to prevent the spread of disease from 
contaminated water and unsanitary conditions.  
And those are just the short-term challenges. Over the long term, programs must be set up to 
support people in areas that may take years to recover.  
Spectacular damage  
The tsunamis that hit across Asia, Indonesia and Southeast Asia on Dec. 26 are the greatest 
natural disaster since drought and famine killed more than one million people in the African 
country of Ethiopia in the mid-1980s.  
The sudden and spectacular tsunamis seized the attention of people around the world. In 
response, those people moved quickly to offer aid.  
Choose carefully  
The desire to give has brought together everyone from school children to actors to ex-
presidents Bill Clinton and George H.W. Bush, who are heading the nation's private fund-raising 
effort.  
But charity experts urge people to be careful in deciding where to give money.  
To ensure that donations are well spent, experts urge people to be specific about how they want 
their contributions used, to investigate which charities can actually help tsunami survivors in the 
areas affected, and to give only to well-known agencies.  
Former Presidents Clinton and Bush have joined to recommend that Americans visit the website 
www.usafreedomcorps.gov  for a list of reliable charities when deciding how to give.  

 
-from Newspapers in Education online, 2005
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Using a Venn Diagram 
 You can use a Venn Diagram to organize your notes when you are comparing two concepts.  
 For instance, to compare the effects of the tsunamis and the Sept. 11th attacks, put the characteristics of the 
tsunamis in the left oval, characteristics of the Sept. 11th attacks in the other oval, and characteristics which are common 
to both in the overlapping section. 
 Then you can refer to this diagram for future study. 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY 04.04:  Use background knowledge to make simple and complex predictions about content, purpose, and organization of a reading 
selection. (LA.A.1.3.1) 
 
CONNECTIONS: 04.01  

CLASSROOM PROCEDURE:   VOCABULARY: 
Tournaments 
Condolences 
 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Explain to the class that “Sitting Tall” is the story of a boy paralyzed by a drunk 
driver. 

2. Ask what the students think may happen in the story; then read the story 
together, pausing along the way to make predictions about what may happen 
next, and at the end. Ask for a volunteer to summarize the story. 

3. Provide each student with a copy of the “SQ4R” graphic organizer.  Have each 
one choose a chapter from a textbook available in your classroom and complete 
the form. 

4. After the students have had time to work independently, ask for volunteers to 
share their assignments.   

5. Review the strategy aloud:  
 Survey, 
 Question 
 Read, 
 Recite, 
 Review, 
 Reflect.  

  
6. Remind students that this is a strategy they can use independently to strengthen 

their reading comprehension in narrative or informational text. 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Copies for students of the SQ4R and the 
“Sitting Tall” story, paper and pen or pencil 
for all students. 

Any textbook with chapters, headings, 
charts, etc. on the students’ approximate 
reading levels. 

Student completion of her/his 
individual SQ4R graphic 
organizer. 
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Sitting Tall by Carol-Ann Rudy,      
for the Character Education Series, Newspapers in Education 
 
Nicholas put his face up to the rain.  It wasn’t heavy rain, it wasn’t cold, but it helped cool the heat in 
his heart.  It’s not fair.  I shouldn’t be here. 
 
  He sat in a shiny blue upholstered wheelchair by the curb in front of the school.  It seemed the 
special needs van was always late.  I wonder if he picks me up last on purpose, just to embarrass 
me in front of everybody.  Coming to school and going home are the worst times of the day; I can’t 
stand having to keep a smile on my face, being so-o-o nice to everybody.  I can’t stand it that there 
isn’t anybody who doesn’t compare me with the way I was before.  Before the accident… 
  A thousand mini-lightning bolts flashed through his skin.  He beat a drum riff on the arms of the 
chair with his fingers, needing to release some of the energy.  I’d kick a can or something if I could 
only move my feet or legs.  Wish this was Thursday; at least I’d be going to physical therapy.  But 
even that’s not the same as when I used to play soccer and swim.  All I can do now is sit around 
and watch. 
 
  Nicholas knew that wasn’t entirely true; Mr. Corado, the physical therapist, had told him about the 
Special Olympics soccer team.  He had told him that he could take part in weekly practice and 
prepare to take part in the county, state and national competitions with others.  That would make 
Mr. Corado happy, me running around the playing field in this dumb chair, while he and everybody 
else just watch and feel sorry for me. 
 
  Everything was different since the accident last year, just before school ended, when a drunk 
driver slammed into him.  Nicholas had been on the sidewalk, on the other side of the street 
walking home from the library, when the driver ran a red light.  He claimed he never saw Nicholas, 
and his parents believed that was probably true because the man behind the wheel had a blood 
alcohol level of .2 when he crossed the median, jumped the curb, and forever changed Nicholas’ 
life.  “Hi!  Wet enough for you?”  a voice called out from behind.  It was a man’s voice, with more 
good cheer in it than Nicholas could stand at that moment. 
  “Yeah,” snarled Nicholas.  He focused on anything in front of him rather than turn to look at the 
man.   
  “I expect my little girl along any minute,” the man added, explaining his continued presence.  
“She finds every excuse she can to stay at school—just love the place!  Today she’s playing a 
match with her chess team.” 
  Nicholas could only grind his teeth together to stop from shouting at him.  He really wanted to be 
alone with his thoughts, with his simmering anger.   
 
  “I can remember when I used to play in chess tournaments throughout the state; never was good 
enough for the nationals, but that’s okay.  What mattered was the fun of seeing those friends again, 
and doing things together.  Of course, what I like most of all is playing golf.  I’ve invited my 
daughter along to play on Saturday mornings with her brothers and me, but golf doesn’t interest her 
at all.  Anyway, I’m flying out tonight to a conference on the other side of the country and we’re all 
going out to dinner before I leave.  My wife should be along any minute now…” 
 
 



 

Pre-GED Reading     18 

 Sitting Tall     p. 2  
 

  He sure gets around thought Nicholas, warming to the pleasant sound of the man’s voice.  Sounds 
like a fun life.  Not the kind of life I’m having, or maybe will ever have. 
 
  “I suppose the best part of my job is the opportunity to travel.  Sometimes I get to take my family 
with me.  We really enjoy bicycling and we’ve even gone scuba diving.  How about you?  What do 
you like to do for fun?” 
  Nicholas wanted to answer, What do you think?  Can’t you see that I’m a prisoner in this chair?  
Do you really think I can do any of those things you’re talking about?  But instead, he answered, 
“Oh, I just go to school, and twice a week to physical therapy.  I used to like to play soccer.  Used 
to swim, too.” 
 
  A girl’s voice called out, “Hi, Dad!  I’m ready.  Where are we going for dinner?  And where’s 
Mom?  How come she’s not here yet?” 
  Nicholas listened to the lively chatter between father and daughter.  His parents were like this 
father, kind and funny.  They had been there by him in the hospital in those first weeks, in shifts, 
while he moved in and out of consciousness and ever farther away from death as his body and mind 
slowly recovered from terrible injuries.  Now he was about as mended as he was ever going to be, 
but it was a bitter victory to him that although he would live, he would not have the use of his legs 
again. 
  The girl moved around to face him, stepping off the curb to be at eye level.  “What’s your name?” 
she asked, as little girls do. 
  “Nicholas,” he replied. 
  “I’ve seen you in school, in the cafeteria,” she said. 
 
  Hasn’t everybody?  Thought Nicholas ruefully.  Hasn’t everybody stared at me and offered me 
condolences, and opened the doors for me and just been so nice to me I could scream? 
 
“Yeah, I think I’ve seen you too,” he said, masking his feelings. 
 
  A green van pulled into the school driveway.  A pleasant looking lady was driving, and there were 
two very young children with her that Nicholas guessed she had picked up at the nursery school.  
“Let’s go, you two!  John and Peter are waiting at the high school!” 
  How many kids does that make altogether?  Nicholas wondered.  Doing the math, he realized that 
this was a family of seven.  Well, this guy does a lot of neat things, has a really nice family.  But 
then, he’s got everything going for him.  A surge of bitterness returned.   
  The man spoke from his place behind him.  “Well, young man, we’re on our way, but it’s been a 
pleasure meeting you and hope that we’ll see you out there on the field or in the pool sometime.” 
  This was too much!  Nicholas saw red.  In one motion, he swung the chair around filled with 
anger and tears at the man who had kept him company in his misery.  
 
  “How can you say that?  You don’t know what it’s like for somebody like me; you just don’t…” 
The words left him as he came face to face with a man—in a wheel chair. 
“Oh, I wouldn’t say that, son…” and he smiled the kindest smile, banishing the rage that had 
reigned in Nicholas’ heart.    

*** 
                                                                                                                                © 2002 Carol-Ann Rudy 

                   For Newspapers in Education
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Name:       Title of Reading: 
 

SQ4R Reading Comprehension Strategy 
 
Survey:  Look at the headings and subheadings, pictures, charts, graphs, and maps, and 
if there is one, the chapter summary. 
What do I already know? What do I predict I might learn? 

 
 
 
 

Questions:  Turn the headings and subheadings into questions. 
 
 
 
 
 
Read and recite:  Actively read the text.  Pay attention to information that will answer your 
questions.  Close the book and answer the questions you developed.  Write the answers in 
your own words.  Check your answers and revise if needed. 
 
 
 
Review:  Check your memory.  Retell by verbalizing what you read in your own words. 
 
 
 
 
 
Reflect:  Make connections with what you already know about the topic.  How can you use 
this information? 
 
 
 
 
What do I know now? 
 
 
 
 
 

What do I need to know more about? 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY 04.05:  Synthesize and separate collected information into useful components using a variety of techniques, such as source cards, note 
cards, spreadsheets, and outlines.  (LA.A.2.3.7) 
 
CONNECTIONS:   

CLASSROOM PROCEDURE:   VOCABULARY: 
advocacy 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

First, lead your students through the “Get on the Bus” activity outlined on the next page. 
Then: 

1. Brainstorm a list of local problems in your community that residents could work on 
together.  These might include child safety, neighborhood beautification, road and 
sidewalk repair, garbage pick-up, senior services, etc. 

2. Make a chart to keep in your classroom with column headings for problem, 
proposed solutions, resources available, contact person, date of completion, etc. 

3. Assign each student one area of concern. 
4. Provide each student with several note cards, in various colors if possible, 

corresponding to particular problems or projects. 
5. Students can research information about solutions either through phone calls, 

letters, Internet, or library assistance.   
6. At a future agreed upon class session, students will pool their cards and share 

their information on the class chart, or on a spreadsheet if any class members 
know how to create a simple spreadsheet. 

7. Students will create a timeline for achieving tasks agreed upon by the class. 
 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Newsprint or posterboard; 3x5 index cards, 
sticky notes, etc. for students to use while 
gathering information. 

Local library, local officials, local law 
enforcement and/or utilities providers. 

Students’ cards, and the class 
chart of problems/solutions. 
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Get on the Bus! 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 

Building a Better Future! 

Think about reasons for being active in your community. 
Beyond any one goal, think about the “bus” as a journey toward a stronger, safer 
community.   
 

Imagine a bus.  The bus represents community 
involvement, civic participation, and citizenship.  A 
lot of you—maybe all of you—are on board that 
bus in some way.  You’ve already gotten on.   
Why would you come out of your front door and 
go beyond your family and work responsibilities to 
get on this bus? 
 
o Where is the bus heading?  
o  What kind of world do we want? 
o What do we need to learn to get there? 
o What are the potholes and roadblocks? 
o How do we make it through the rough spots? 

-adapted from the “Civic Participation and Community Action Sourcebook, 
A Resource for Adult Educators,” published by the New England Literacy 
Resource Center, 1999. 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY 04.06:  Identify the author’s purpose and/or point of view in text and use the information to construct meaning. (LA.A.2.3.2) 
 
CONNECTIONS:   

CLASSROOM PROCEDURE:   VOCABULARY: 
Renaissance 
Episodic 
Revered 
Controversial 
Rigorous 
Condemnation 
prevailed 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Open class discussion by asking students to name someone they admire or 
respect. 

2. Share with students that during this lesson (or lessons) they will be learning about 
the lives of four influential women who have made a difference in Florida. 

3. Decide if you want the class to work together and take more than one class 
period to study these four women, or if you want the students to work in four 
groups and then share with the whole class. 

4. Questions to be answered for each reading: 
      a.  How do you think the author feels about each of these women? 
      b.  How can you determine the author’s purpose?  What kinds of words indicate  

that the author wants the reader to think positively about the four women? 
      c.  How can reading about influential people in our communities change our own 

communities for the better? 
      d.  How can we learn more about any one of these leaders? 

      5.  Write a brief paragraph about your favorite of these women, and why you chose 
 this person, or what you admire about her. 
 

 
 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Copies of articles about the four women Florida section of public library 

Newspapers in Education website 
Completion of student’s 
personal paragraph about one 
of the women in the articles. 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY 04.07:  Recognize stereotypes, bias, persuasion and propaganda techniques in print and non-print messages. (LA.C.2.3.1, LA.A.2.3.3) 
 
CONNECTIONS:  04.01 

CLASSROOM PROCEDURE:   VOCABULARY: 
Stereotypes 
propaganda 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Ask students what the word “cartoon” means to them.  Narrow the question to 
political cartoon to seek out students’ prior knowledge of this form of 
communication. 

2. Have on hand several outdated newspapers’ editorial sections, and in pairs or 
triads, ask students to study a political cartoon by considering these questions:       
Is the artist using a familiar stereotype in the picture? 

      Does the artist have a recognizable bias? 
      How do you think the cartoonist wants you to feel after seeing the cartoon? 
3. Give each student a copy of the Cartoon Analysis worksheet after the class has 

discussed the above questions. 
4. Ask the students to fill in the worksheet for one of the cartoons included with this 

lesson.  When they are finished, encourage the students to share their ideas. 
5. Challenge the students to try the “Draw Your Own Conclusions” page. 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Editorial sections of outdated newspapers  Newspapers in Education, 

www.NIEOnline.com  
 

Class participation, and 
completion of the cartoon 
analysis worksheet. 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY 04.08:  Check the validity of information, differentiate fact from opinion, and recognize how personal values influence conclusions. 
(LA.A.2.3.8) 
 
CONNECTIONS: 04.04, 04.06  

CLASSROOM PROCEDURE:   VOCABULARY: 
MRI—magnetic resonance 
imaging 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

Give each student a copy of the article about scientists’ ability to tell if someone is lying.  
Ask students how we can tell whether what we read in the papers or hear on TV is true; how we 
can tell fact from opinion, how we can recognize when personal opinions affect their conclusions.
ACTIVITIES:  
1. Truthfulness gives people information with which to make intelligent decisions. It gives them a 
clear view of issues and situations important to the community. It offers a way to assess benefits 
and dangers of things, and a way to make sure everyone is treated equally. As a class, discuss 
ways you and your classmates have experienced the benefits of honesty in these situations.  
2. Truthfulness -- or lack of truthfulness --makes news every day. Look through today's 
newspaper and find a story in which truthfulness is an issue. Write a sentence stating the 
importance of truthfulness in the story. Then write a sentence stating the effects a lack of 
truthfulness would have in the situation.  
3. Some professions are known for truthfulness, and others have a reputation for being less than 
fully truthful. Look through the job listings in the Classified Ads. Pick two professions you think 
have a reputation for truthfulness and two that have a reputation for being less truthful. Compare 
answers as a class. Does everyone agree?  
4. When people shop they need to be alert to the truthfulness of claims made for products. Look 
through the ads in today's paper for new products. Pick two and list all the adjectives, adverbs or 
claims the ad makes about the product. Next to each item, write a question an alert consumer 
would ask about the term. Which of your two ads is more believable after you have analyzed it?  

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Newspapers, Classified Ads sections, ad 
sections for products 

Magazine supplements, product 
wrappers, etc. 

Class participation 
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Scientists find new way to test whether someone is telling a lie 
 
For years, grandmothers have been telling kids that it takes more muscles to frown than it takes 
to smile.  
Now scientists have learned that it takes your brain more effort to lie than to tell the truth.  
A study by scientists at Temple University in Philadelphia found that lying activated seven areas 
of the brain in people who volunteered for the experiment, while telling the truth activated just four 
areas.  
The brain activity was measured by a highly sensitive medical test called functional magnetic 
resonance imaging, which uses magnets to take a picture of what is going on in different sections 
of the brain.  
The results, which were announced last week at the national convention of the Radiological 
Society of North America, may make possible a new method for testing whether people are lying. 
And that method could eventually replace the sometimes unreliable "lie-detector" tests used now.  
"There may be unique areas in the brain involved in deception," said Dr. Scott Faro, director of 
Temple's Functional Brain Imaging Center. "There may be unique areas in the brain involved in 
truth-telling."  
More extensive testing will have to be done before police, courts, lawyers and others will be able 
to take advantage of this new approach.  
For starters, the Temple study was small, involving just 10 volunteers who were asked to lie or tell 
the truth about shooting a toy gun.  
On top of that, high-tech imaging would be very expensive to use as a lie-detector in routine 
crime cases--though Faro said it might be worth the expense in major investigations.  
Who's honest?  
Telling the truth is a character trait that humans have always valued. Its importance is stressed all 
over the country in character education programs.  
Figuring out who's telling the truth, and who isn't, is central to many articles in the newspaper 
each day.  
Because people value truthfulness, many scientific studies have been done in the last 30 years to 
find out if there are behaviors that give people away when they are lying.  
Research shows that behaviors vary from liar to liar, but as Science News magazine reported this 
summer, there are certain general behaviors that "liars are more likely to exhibit than are people 
telling the truth."  
Who's lying?  
Studies have shown that liars "tend to move their arms, hands and fingers less and blink less 
than people telling the truth do," Science News magazine reported. Their voices can become 
"more tense or high- pitched." And because they have to keep track of the lies they have already 
told, they "may fill their speech with pauses."  
But all liars don't act this way, and participants in hundreds of scientific experiments could tell the 
difference between lies and the truth only about 55 percent of the time.  
That figure, the researchers said, was only a little better than pure chance--or the results you 
would get from guessing.  
 

-USA Today, April, 2005 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY 04.08:  Check the validity of information, differentiate fact from opinion, and recognize how personal values influence conclusions. 
(LA.A.2.3.8) 
 
CONNECTIONS: 04.04, 04.06  

CLASSROOM PROCEDURE:   VOCABULARY: 
MRI—magnetic resonance 
imaging 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

Give each student a copy of the article about scientists’ ability to tell if someone is lying.  
Ask students how we can tell whether what we read in the papers or hear on TV is true; how we 
can tell fact from opinion, how we can recognize when personal opinions affect their conclusions.
ACTIVITIES:  
1. Truthfulness gives people information with which to make intelligent decisions. It gives them a 
clear view of issues and situations important to the community. It offers a way to assess benefits 
and dangers of things, and a way to make sure everyone is treated equally. As a class, discuss 
ways you and your classmates have experienced the benefits of honesty in these situations.  
2. Truthfulness -- or lack of truthfulness --makes news every day. Look through today's 
newspaper and find a story in which truthfulness is an issue. Write a sentence stating the 
importance of truthfulness in the story. Then write a sentence stating the effects a lack of 
truthfulness would have in the situation.  
3. Some professions are known for truthfulness, and others have a reputation for being less than 
fully truthful. Look through the job listings in the Classified Ads. Pick two professions you think 
have a reputation for truthfulness and two that have a reputation for being less truthful. Compare 
answers as a class. Does everyone agree?  
4. When people shop they need to be alert to the truthfulness of claims made for products. Look 
through the ads in today's paper for new products. Pick two and list all the adjectives, adverbs or 
claims the ad makes about the product. Next to each item, write a question an alert consumer 
would ask about the term. Which of your two ads is more believable after you have analyzed it?  

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Newspapers, Classified Ads sections, ad 
sections for products 

Magazine supplements, product 
wrappers, etc. 

Class participation 
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Scientists find new way to test whether someone is telling a lie 
 
For years, grandmothers have been telling kids that it takes more muscles to frown than it takes to smile.  
Now scientists have learned that it takes your brain more effort to lie than to tell the truth.  
A study by scientists at Temple University in Philadelphia found that lying activated seven areas of the 
brain in people who volunteered for the experiment, while telling the truth activated just four areas.  
The brain activity was measured by a highly sensitive medical test called functional magnetic resonance 
imaging, which uses magnets to take a picture of what is going on in different sections of the brain.  
The results, which were announced last week at the national convention of the Radiological Society of 
North America, may make possible a new method for testing whether people are lying. And that method 
could eventually replace the sometimes unreliable "lie-detector" tests used now.  
"There may be unique areas in the brain involved in deception," said Dr. Scott Faro, director of Temple's 
Functional Brain Imaging Center. "There may be unique areas in the brain involved in truth-telling."  
More extensive testing will have to be done before police, courts, lawyers and others will be able to take 
advantage of this new approach.  
For starters, the Temple study was small, involving just 10 volunteers who were asked to lie or tell the 
truth about shooting a toy gun.  
On top of that, high-tech imaging would be very expensive to use as a lie-detector in routine crime cases-
-though Faro said it might be worth the expense in major investigations.  
Who's honest?  
Telling the truth is a character trait that humans have always valued. Its importance is stressed all over 
the country in character education programs.  
Figuring out who's telling the truth, and who isn't, is central to many articles in the newspaper each day.  
Because people value truthfulness, many scientific studies have been done in the last 30 years to find out 
if there are behaviors that give people away when they are lying.  
Research shows that behaviors vary from liar to liar, but as Science News magazine reported this 
summer, there are certain general behaviors that "liars are more likely to exhibit than are people telling 
the truth."  
Who's lying?  
Studies have shown that liars "tend to move their arms, hands and fingers less and blink less than people 
telling the truth do," Science News magazine reported. Their voices can become "more tense or high- 
pitched." And because they have to keep track of the lies they have already told, they "may fill their 
speech with pauses."  
But all liars don't act this way, and participants in hundreds of scientific experiments could tell the 
difference between lies and the truth only about 55 percent of the time.  
That figure, the researchers said, was only a little better than pure chance--or the results you would get 
from guessing.  
 

-USA Today, April, 2005 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY 04.10: Ask questions and make comments and observations that reflect understanding and application of content, processes, and 
experiences. (LA.C.3.3.2) 
 
CONNECTIONS:  04.09 

CLASSROOM PROCEDURE:   VOCABULARY: 
Socratic method 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. If you have an encyclopedia in your room or if you have Internet access, ask a 
student or group of students to research Socrates, and the Socratic method. 

2. Facilitate a class discussion about why and how we learn by asking questions 
rather than simply reading about a topic. 

3. Introduce the 5Ws graphic organizer.  Have each student complete the form 
using a story from the local newspaper. 

4. Next, talk with students about the QAR strategy of questioning. Offer a question 
in each category for the students to start with. 

5. Allow them to choose a text, either from the newspaper, or from a textbook in 
class, or an article from the Internet which you have approved.  Help them to form 
their own questions as they study their articles. 

6. Discuss as a class how questioning may have been a new way of studying a text 
for them. 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
 
5Ws graphic organizer for each student 
 
QAR graphic organizer for each student 

Any materials available for student 
reading 

Student’s individual completed 
5Ws sheet and QAR form. 
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Question Categories Question Answer Respond:  How did 

you find the answer? 
   “Right there” 

 
The answer is in the text. 
Look for words used in 
the question. 
 
 
 
 
 
 

   

    
“Think and Search” 
 
The answer is in the text, 
but I need to put it 
together using different 
pieces of information.  
Answer comes from 
different places in the 
text. 
 
 
 
 

   

 
 
 
 
 

  “Author and you” 
 
The answer is not in the 
text.  I need to think 
about what I already 
know, what the author 
tells me, and how it fits 
together. 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 

COMPETENCY:  4.11 Select language that shapes reactions, perceptions, and beliefs (LA.C.3.3.2) 

CONNECTIONS 

CLASSROOM PROCEDURE:   VOCABULARY: 
Paraplegic 
Exaggeration 
Adulterer 
Empathy 
Pygmies 
 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Begin the class discussion by asking if anyone knows who “Eleanor and Franklin” 
are. 

2. Remind students that by choosing television programs carefully, they and their 
families can learn about many topics, including history. 

3. Give each student a copy of “Warm Springs” and either read to students, have 
students take turns reading, or allow students to read silently.  

4. Check to see if there is unfamiliar vocabulary which may get in the way of 
students’ understanding the review.  Students may use the Vocabulary Word Box 
activity sheet, or make their own, to study words new to them. 

5. Ask the students to identify words which give them clues about how the reviewer 
feels about the movie.  Make a class list. 

6. Ask the students if the review made them think that they would like to see the 
movie, and why or why not. 

7. Ask each student to make a list of words from the reading which give the reader a 
positive feeling or perception, and those that make the reader react negatively. 
Students can then share their personal list, and add other words that shape 
reactions, perceptions, and beliefs.  

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
“Warm Springs” handout 
Vocabulary Word Box activity sheet 

Classroom reference materials 
United States history textbook 
Internet 

Class participation 
Each student’s list of words 
that shape reactions 
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        -Graphic organizer from FORPD,  
the Florida Online Reading 

 Professional Development Projec



 

Pre-GED Reading     41 

4.11 Language that shapes reactions, perceptions and beliefs. 
 
 
“Warm Springs”   -- excerpts of a review of the HBO movie about FDR, by Robert Bianco,  

USA Today, April, 2005 
 
 
There’s something comforting about a movie as well-made as Warm Springs, HBO’s 
inspirational retelling of Franklin Delano Roosevelt’s struggle to regain his strength and 
sense of purpose after polio left him a paraplegic.  Warm Springs encourages you to 
relax, safe in the knowledge that you’re turning your evening over to people who know 
exactly what they’re doing. 
 
This is a movie in which nearly everything clicks.  Stars Kenneth Branagh and Cynthia 
Nixon reflect what we know about America’s longest-serving first couple without 
exaggeration.  Director Joseph Sargent never allows the pace to lag or a performance 
to go off pitch.   
 
Although writer Margaret Nagle does touch upon the darker sides of Eleanor and 
Franklin’s relationship, she resists the temptation to cut these larger-than-life public 
servants down to current political size. 
 
The movie begins after FDR’s failed 1920 run for vice president.  He is being 
encouraged to pursue higher office, even though the general opinion is that FDR is a 
lightweight skimming the surface of life.  He’s also an adulterer, which threatens to end 
his political career and his marriage.  He and Eleanor, however, are forbidden to divorce 
by his mother, played by Jane Alexander. 
 
These early scenes set up the change that polio will bring to not only Franklin but also 
Eleanor and their marriage.   Paralyzed and bitter, Franklin goes to Warm Springs to 
find a cure, a search that gets national attention.  He won’t find his miracle, but he will 
learn how to stand on his own, as will Eleanor. 
 
The film’s portrayal of FDR’s spiritual growth is often moving, but it is open to question 
whether he owed all of his empathy for the poor to polio. 
 
Still Warm Springs can proudly take its place with the best of HBO’s biographies.  It’s a 
reminder that though we may live in an age of political pygmies, we once had giants. 
 
Something about that is heartwarming.  

*** 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY:  4.12  Use strategies (higher order thinking skills) to interpret graphs and clarify meaning, such 
rereading, summarizing, and writing appropriate reports.  (LA.A.1.3.4, LA.2.3.4) 
CONNECTIONS:   

CLASSROOM PROCEDURE:   VOCABULARY: 
Technology 
Intermediate 
Merger 
Peruse 
persuade 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Distribute to class members the handout with the graphic from USA Today, Focus 
on Technology. 

2. Invite the students to begin by talking about the actual artwork in the graphic and 
what the objects mean. 

3. Ask the students this question:  “How comfortable are you with the rate of 
technological change in the world today?  If you have teens or know teens (or you 
are a teen), do you think that teens are more or less at ease with technological 
advancements than adults?” 

4. As a class, define the term “Technology.”  Then identify simple, intermediate and 
complex forms of technology in your classroom.  For example, is a pen an 
example of technology? 

5.   Peruse today’s paper and find examples of technology in the news—a tech 
corporation merger, the unveiling of a new product, an advertisement, etc.  What 
impact does technology have on our daily lives?  Does it improve or complicate 
life?   

6. Allow students to discuss the questions above as a group before individually 
writing a fictitious report to persuade a supervisor to purchase a new form of 
technology. Include cost benefits for company as well as benefits to workers. 

 
 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Focus on Technology handout 
Today’s paper—enough copies for students 
to share 

Magazines, brochures, papers, Internet 
with advertisements or articles about 
technology 

Each student’s assessment 
will be a persuasive report to a 
supervisor about a new form of 
technology. 
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In the news—from USA Today Classroom Resources, April, 2005 
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY:  4.13  Use a variety of reference materials, including indexes, magazines, newspapers, journals, and 
other tools such as computer catalogs, to gather information.  (LA.A.2.3.6) 
CONNECTIONS:   

CLASSROOM PROCEDURE:   VOCABULARY: 
Search engine 
“Google” (verb) 
 
 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Work with your students to develop a list of topics they are interested in. 
 
2. These topics can be kept on the board or on newsprint in your classroom for a 

period of time. Popular topics might include healthy diets, money management, 
entry-level careers, parenting skills, home improvement, etc. 

 
3. Lead a discussion and demonstration about the many reference materials 

available to researchers today.   
• If you have Internet access in your room, show students how to “Google” a 

topic, or demonstrate another search engine.  
• Use the table of contents in a newspaper, or a magazine.   
• Check an index in a journal or a textbook for a topic. 

 
4. Allow the students to choose a topic to research.  Give students index cards or 

sticky notes to collect and organize information as they find it.  The following chart 
may help them sort main ideas and details. 

 
5. Ask each student to be prepared to report to the class, perhaps at a later session, 

what they learned about their topic, and how they organized their information. 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Index cards 
Sticky notes 
Newspapers and magazines 

Encyclopedias, technical journals, 
textbooks with indexes 

Student presentations to 
classmates on chosen topics 
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Chart can be used for prioritizing main ideas and details.
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PRE-GED LESSON PLAN – Reading  (6.0 – 8.9) 
COMPETENCY:  4.14  Identify defining characteristics of literary text, such as timelines and themes.  (L.E.1.3.1) 

CONNECTIONS:  04.01, 04.03 

CLASSROOM PROCEDURE:   VOCABULARY: 
Main character 
Setting 
theme 

TEACHER-MADE OR 
ALTERNATIVE MATERIALS: 

1. Choose a literary reading which the class can do together—a short story or novel. 
(Sometimes first chapters of current novels can be downloaded from the Internet.)

      Two relatively new novels for young readers which students with children could  
       then read at home are Hoot by Carl Hiaasen, and Because of Winn Dixie, by   
        Kate DiCamillo. 
2. Students can read silently, take turns reading, or the instructor can read with or to 

the group. 
 
3. Give each student a copy of the “Story Pyramid” handout. 
4. Students can be instructed to fill out the pyramid either as a group to check for 

understanding, or individually. 
 
5. Students should be encouraged to draw a scene from the book, with the 

assurance that they will not be graded on the drawing!  You can explain to them 
that even simple drawing activates another part of our brain, and helps us in 
comprehending and remembering what we read! 

 
6. Students can share their drawings if they choose. 

 
 

 

MATERIALS NEEDED: SUPPLEMENTARY MATERIALS: EVALUATION: 
Literary reading or readings appropriate for 
students 
Story Pyramid handout for each student 
Drawing paper and colored pencils or 
markers 

Other literary reading materials for 
students to read independently 
Internet access to research authors 

Each student’s completed 
Story Pyramid. 
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Name:________________________________ 
 

Story Pyramid 
 
 
 

1. ____________________________________ 
Name of main character 

 
 

2. _______________________________________ 
Two words describing the main character 

 
 

    3.  _____________________________________________ 
Three words describing the setting 

 
 

4. _________________________________________________ 
Four words stating problem 

 
 

5. ______________________________________________________ 
Five words describing the first event 

 
 

6. __________________________________________________________ 
Six words describing the second event 

 
 

7. _______________________________________________________________ 
Seven words describing the third event 

 
 

8.  ___________________________________________________________________ 
Eight words summarizing the novel 

 
 

Draw a picture of your favorite event from the book!    


